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Chapter 1

The Research Problem

I. Purposes of the S tudy:

The purposes of this study are (1) to examine the relative
influence upon adolescents of their peers and families, (2) to compare
these influences in two societies, the United States and Denmark, and
(3) in a partial replication and extension of Coleman's (1961) study
of The Adolescent Society, to describe certain aspects of the internal
Structure and operation of the adolescent subcultures in the United
States and Denmark,

Recent research conducted among high-school students in the United
States suggests the crucial influence of peers in shaping an adolescent's
goals, values, and behavior. In The Adolescent Society, Coleman (1961)
contends that adolescents are part of a distinctive adolescent society
with its own culture and status system -- a society which stands in
isolation from the adult culture. He argues that the goals aud values
of adolescents, particularly their educational goals, are often at
odds with educational goals and values of adults., The extent to which
this is a universal phencmenon among youths in this and other countries
has not been explored. Certainly, the emergence of age-similar groups
of adolescents seems to be a common sccial fact (Eisenstadt, 1956,
1963, 1965) although the characteristics and values of these groups
have not been investigated extensively in modern societies other than
the United States.

Also unspecified are the extent to which the values and goals of
adolescents and adults differ and the relative influence of peers and
adults upon the development of adolescents. Coleman's analysis, for
instance, documents in great detail the characteristics of adolescent
peer groups in the high school and the influence of these groups upon
their members. No data are presented, however, that permit a direct
comparison of the adolescent culture with that of other socializing
forces in the society at large. The adolescent has been studied in
isolation wi .hin the school, ignoring his complex social interactions
with others outside of school,

In the same way that peer-group studies ignore the influence of
adults, studies of the family have focused primarily on the intra-

family dynamics and rarely have examined the simultaneous influence
of the children's peers.
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The overall goal of the study is to compare the operation of
adolescent societies under different cultural conditions and the impact
of these adolescent groups relative to the influence of the family,

We are interested in the competing influences of peer groups and adults
in different areas of adolescent behavior and undar differing cultural
conditions., The cross-cultural approach permits the definition of the
boundaries of generalizations about the relationships of adolescents
with peers and with parents. In addition, cross-cultural research
provides a parallel to the manipulation of variables that is otherwise
only possible in experimental research. The two countries selected
for comparison are the United States and Denmark.

Thus, our general questions concern the social environments provided
for adolescents in two societies and their implications for adolescent
development, We are interested in the characteristics of the social
systems of which the adolescent is a member, both in terms of their
social structure and values and in the relative influences of these
systems upon the adolescent. We have selected two such groups for
study: peers in school and the family,

More specifically, the following problems will be investigated:

1. The characteristics of adolescent groups in secondary schools

in the United States and Denmark, with respect to formal statuses and
informal friendships,

2. The academic and intellectual orientations of adolescents in

the two countries and the characteristics of adolescents who value
grades and studies,

3. The patterns of interaction between adolescents and their

parents and the internal structure of families in the United States
and Denmark,

4, The consequences of different family patterns for the adolescent's

involvement with his peers,

5. The comparison of concordance on values and educational goals

between (a) the adolescent and his mother and (b) the adolescent and
his best-school-friend,

6. The identification of interactional factors which affect the

relative levels of concordance with parents and peers in the two countries,
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Since these issues stem directly from Coleman's (1961) analysis
of the American "adolescent society" and indirectly from the historical

development of the adolescent-subculture concept, these topics are
discussed next,

I3. Review of Coleman's (1961) "The Adolescent Societys"

Coleman's (1961) The Adolescent Society reports a survey of ten
high schools in Illinois, selected to represent a range of communities,
Coleman investigated the value and status systems among adolescents in
these schools, describing the characteristics of students mentioned as
being in positions of status and leadership (for instance, members of
the leading crowd), best scholar, best athlete, the one they would most
"want to be like," The majority of students devalued intellectual
activities and placed great emphasis on athletic achievement and popular-
ity among their peers, For instance, the boy who was named best student
by his classmates did not want to think of himself as a brilliant- student
nearly as much as the best athlete wanted to think of himself as an
athletic star (pp. 248-252), Furthermore, Coleman showed that the
students "who are seen as the 'intellectuals' and who come to think
of themselves in this way, are not really those of highest intelligence,
but are only the ones who are willing to work hard at a relatively
unrewarded activity." (p. 265) Coleman thus was able to document
strikingly the strong influence which the milieu of the school and con-
tacts with peers exert on adolescents, Since these trends are expressed
in an educational institution whose main goal is academic achievenment,
Coleman concluded that the values of the adolescents are very different
from those of adults, in particular those of teachers and parents,

Iwo basic and closely-related assumptions are crucial to Coleman's
analysis: (1) adolescents form societies that stand apart from adults,

and (2) peers constitute the most important influence on the adolescent,
Coleman (1961) states:

With his fellows, he |the child of high school age]
comes to constitute a small society, one that has
most of its important interactions within itself, and
maintains only a few threads of connection with the
outside adult society ... The adolescent lives more
and more in a society of his own, he finds the family
a less and less satisfying psychological home. As a
consequence, the home has less and less ability to
mold him, (p. 3, 312)

This thesis is fundamental to Coleman's investigation; however, he
provides very little data subsequently to substantiate it. There is

no information, for instance, on the nature of the adolescents' contacts
with their parents or other adults. Furthermore, by presenting data
solely on the values of the adolescents and making inferences about the

1-3
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values of parents and teachers, Coleman's methodology exaggerates the
separateness of the adolescent culture. Yet, despite the lack of
sufficient evidence, Coleman's thesis seems to have been accepted by
researchers in the field (e.g., Gottlieb and Ramsey, 1964),

However, in‘'a review of The Adolescent Society, Berger (1963)
stresses an alterrnative interpretation of Coleman's data. In Berger's
view, the adolescent's values reported by Coleman (in particular,
anti-intellectualism) reflect values characteristic of adult society
where, for instance, qualities such as popularity, charm, sociability
and attractiveness are highly valued: ",,, what weakens Coleman's
book is its uncritical view of the adult society and its neglect of
the relation of individuals to it ..." (Berger, 1963, p. 400) We
share this position, The Adolescent Society does not provide enough
evidence to support the conclusions that adolescents stand completely

apart from adults and that the most important influence on them is
that of their peers.,

These questions can be resolved empirically by examining the
adolescents' contacts with adults, the similarities and differences
between the values of adolescents and different groups of adults,
the particular content areas in which these agreements and disagree-
ments occur, and the conditions under which agreement is maximized
or minimized, While Coleman may choose to concentrate solely on
adolescents' influences upon each other, he is not justified in
deducing that peer groups in high school are the sole or primary
influence at work without presenting additional data,l This is
essentially an empirical question in which it is crucial to investigate

1

The Appendix to Coleman's The Adolescent Society does contain a Parents!
Questionnaire used in his study; however, the data provided by this
questionnaire are not used in the reported analyses (except for one
question on "image preferred" by the child)., 1In a later analysis
(McDill and Coleman, 1965) focused upon college plans of adolescents,
parent and peer influences are pitted against each other; however,

the measure of parent influence upon college plans is limited to an
estimate of parental education and does not explore parental influences
operating through shared values, goals, or aspirations., Another later
study (McDill, Meyers, and Rigsby, 1966) examined the effect of a
limited but somewhat more direct index of parental influence than the
measure oi parental education: the extent of parents' interest and
involvement in their children's performance and school policies, A

significant effect of this variable upon the adolescents' college
plans dindeced does appear.
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the relative influence of other groups such as parents, teachers, or
friends outside the school system, Coleman provides a methodology
for identifying adolescents' involvement and participation in the
high school peer system. Our task is to go beyond this to assess
the adolescent participation and involvement both in the peer and

family systems, and the relative influence of these systems upon
him,

I1I. The Concept of Adolescent Subculture:

For more than a generation, the concept of adolescent subculturel
has been surrounded by controversy which continues to grow, with little
hope for an adequate resolution in the near futurs,

Historically, the concept of adolescent subculture has been traced
to Waller's (1932) The Sociolopy of Learning, (cf., Gordon, 1963;
McDill, Meyers, and Rigshy, 1966; Turner, 1964) and to Margaret Mead's
(1928) stress upon cultural influence rather than physiological matura-
tion, Waller described the school as a social system comprised of a
cohesive teacher subculture and a separate student youth culture, and
depicted a strained student-teacher relationship resulting from the
conflicting values and interests of these two groups, In Waller's
view, the adolescent subculture, possessing its own status-assigning

system, norms, values, and leading greups, has a distinctive and
self-contained quality,

A decade after Valler's introduction of the concept of youth
culture, Parsons (1942) posited the existence of a somewhat similar
age-graded youth culture. Parsons characterized this youth culture

1

This term generally has been used interchangeably with such terms as
"adolescent society," "youth culture," "teen-age culture," and so
forth (cf., Boocock, 1966, p. 27).

2

For example, in the Review of Educational Research appraisals of the
status of this concept, Hess (1960) presents the issue as “one of the
ninor conceptual controversies in the study of adolescence," while
Smith and Kleine (1966) see it as a "debate ,,, destined for a fate
similar to that of the heredity and environment controversy.,'
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as consisting of adolescent boys who derive a sense of achievement
predominanily through athletics and adolescent girls who concentrate
on social popularity through sexual attractiveness, This youth
culture was described as irresponsible, manifesting a “,.. strong
tendency to repudiate interest in adult things and feel at least a
certain recalcitrance to the pressure of adult expectations and
discipline," Moreover, Parsons (1942) viewed this phenomenon as :
being uniquely American, ?

Following the introduction of the concept of adolescent subculture,
much research has focused on: whether or not adolescent subcultures
actually exist as distinguishable entities; if adolescent subcultures
do exist, what are their sources and general nature, and what extent
of influence do adolescent subcultures exercise in different areas of
adolescent behavior., We next discuss some evidence on these questions,

A. 8ingle-Culture Studies:

1. Existence of adolescent subculture:

Although there is considerable agreement that an adolescent
subculture exists (e.g., Boocock, 1966; Coleman, 1961; Gordon, 1957;
Gottlieb and Ramsey, 1964; Gottlieb and Reeves, 1963; Smith, 1962),
this view is not without opposition; Bealer and Willits (1961), Berger 3
(1963), Elkin and Westley (1955), Epperson (1964), and Friesen (1966) :

typify those who dissent from this view, scmetimes offering evidence
contradicting it,

Still other investigators (e.g., Jahoda and Warren, 1965) label
the question of the existence of an adolescent subculture as a "psuedo
issue," arguing that each of two types of investigation is useful depending
upon what they reveal: the characteristics the adolescent shares with
his peer group as well as those he shares with the major culture,
Epperson (1964) states: "We still need a conceptual scheme that takes
into consideration the multiple loyalties of the teen-ager and the ;
relation of these loyalties to specific situations." (p. 96) This 1
position reflects the major focus of the present study: the relative A
influence of peers and family in several domains of adolescent behavior
in two different cultures,

Thus, Smith and Kleine (1966) present a balanced summary of the

present status of the question concerning the existence of adolescent
subcultures:
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The present debate concerning the existence of an
adolescent subcociety appears destined for a fate
similar to that of the heredity and environment
controversy: the emphatic but oversimplified "yes"
and "no" answers give way to more subdued complex
questions. Adolescents share some values uniquely
with other adolescents on the national scale; some
values are shared uniquely with specific reference
groups; and some values are shared with a broader
adult cultural fabric of which they represent bright
old strands. For scme research questions, phrased
at varying conceptual levels (e.g., economic, socio-
logical, or psychological), the use of the concept
"sub-culture' may permit examination of certain
discontinuities or continuous aspects; for other
questions the concept will not be of help. (p. 427)

2. Sources and general nature of peer-group influence:

Newcomb (1962) argues that peer-group influence is both
"determined" and "determining," thus distinguishing antecedent factors
which determined the formation and behavior of the adolescent group
from the consequences of adolescent-group influences. A student's
desire to attend college may motivate him to seek certain peers and
behave with them in certain ways. The student's college plans and
his behavior to implement these plans then may be affected by his
peers.

An issue related to the sources of adolescent groups =-- to their
"determined" properties ~-- is the question of whether adolescents form
"contracultures'" or, instead establish genuinely autonomous and independent
cultural systems possessing distinctive evaluative standards. Although
there is considerable belief (e.g., Coleman, 1961; Davis, 1940; Parsons,
1942; Yinger, 1960) that adolescent contracultures arise to repudiate
the standards and pressures of adult society, other investigators

= (e.g., Schwartz and Merten, 1967; Turner, 1964) claim that an adoles-
4 cent subculture is not a contraculture, resting on its power to

2 repudiate or undermine basic adult values, but is a genuinely indep-

3 endent culture: "... the social categories inherent in the adolescent
yﬁj status terminology provide the members of this age-grade with their
Ly own world view, life styles, and moral standards." (Schwartz and

1 Merten, 1967, p. 453) This latter view is consistent with the posi-
7? tion that a crucial condition for the formation of a subculture is the
) existence, in effective interaction with each other, of a number of
actors with similar problems of adjustment (Cohen, 1955; Gottlieb
Reeves, and TenHouten, 1966).




A related alternative to the contraculture view is that adolescent
peer groups operate to serve only certain limited functions: to
organize particular social activities and support certain limited
values and preferences (for example, in matters of taste and manners
such as dress and dating patterns). This view holds that in all
other basic respects beyond these limited areas, adolescent peer
groups do not oppose adult standards, but are integrated with them
(e.g., Bandura and Walters, 1963; Douvan and Adelson, 1966; Hollingshead,
1949; Musgrove, 1966; Remmers, 1962; Remmers et al., 1966; Riley,

Riley and Moore, 1962; Schwartz and Merten, 1967; Solomon, 1961;
Turner, 1964). 1In these analyses of the adolescent subculture, those
areas of adolescent life which are dictated by peer-group influence
are those in which adults do not have a great stake.

Many other explanations of the sources of adolescent subculture
have been offered -- 2lmost as many as writers on the subject:

a. the speed and complexity of modern social change which
undermines parental control (e.g., Davis, 1940; Keniston, 1962;
Mead, 1958)

b. the affluence of a society which allows it to prolong
the period of formal schooling (e.g., Bernard, 1951)
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c. the unresolved ambiguity and marginality of the adolescent's
role in society (e.g., Linton, 1954; Mays, 1961; Sarnoff, 1962)

d. the attempt by adult society to keep adolescents in
colonial subjugation by restricting them to their own societies within
the high school (e.g., Friedenberg, 1965)

e. the provision of a vehicle for emancipation from the
family (e.g., Ausubel, 1954; Phelps and Horrocks, 1958)

f. the need to cushion the demands from the adult world,
to mediate these demands so that the adolescent can be guided to know

¥ﬂi which of these demands he must meet and which he can ignore safely ;
;E%- (Douvan and Gold, 1966) . o
{fr g. the asynchronism between biological and social maturity
;{gi and the seeking of a collective solution to this asynchronism (e.g.,

Elkin and Westley, 1955).

?@_. Eisenstadt's (1962) view of the sources of adolescent subculture
o combines several antecedent conditions: nonessential adolescent lebor,
pluralistic religion and secular systems, economic specialization
requiring technical training, a kinship structure which does not
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facilitate adequately the attainment of full social status by its
junior members. Clearly, no single source of adolescent subcultures
will explain their existence; however, the exact combination of

circumstances leading to their formation has not been established
empirically.

The "determining" property of the peer group is emphasized
in most studies of adolescent subculture (e.g., Gordon, 1957;
Coleman, 1961; McDill, Rigsby and Meyers, 196%), We turn now to
the extent and nature of these determining effects upon adolescents,

3. Extent of Influence of Adolescent Subculture:

There is some agreement (e.g., Campbell, 1964; Coleman, 1951;
Parsons and Bales, 1955; Sherif and Sherif, 1964; Simpson, 1959) that
the adolescent subculture has marked and widespread influence on the
adolescents' developing attitudes, values, interests, and aspirations
and that these influences often are divergent from or in conflict with

the influences of adult society. This theme is advanced most explicitly
by Coleman (1961).

The adolescent is "cut off" from the rest of society,
forced inward toward his own age group, made to carry
out his whole social life with others his own age ...
Our society has within its midst a set of small teen-
age societies which focus teen-age interests and
attitudes on things far removed from adult responsibil-
ities and which may develop standards that lead sway
from those goals established by the larger society.

(p. 3, 9)

However, this assertion has been questioned widely (e.g., :
Bandura and Walters, 1953; Douvan and Adelson, 1966; Hollingshead,
1949; Musgrove, 1966; Remmers, 1962; Remmers et al., 1966; Riley,
Riley, and Moore, 1961; Schwartz and Merten, 1967; Solomon, 1961;
Turner, 1964). For example, Musgrove (1966) quotes evidence from °
England (Morris, 1958), France (Pitts, 1960), and the United States
(e.g., Lucas and Horrocks, 1958; Peck and Havighurst, 1960; Riley,
Riley, and Moore, 1961) which supports the view of the relative
unimportance of the peer group as compared with other sources of

influence. Turner (1964) contends that peer-group effects are
nerely superficial and ritualistic:
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The tarm.subculture has been applied to youth behavior
on the grounds that a widespread and distinctive
pattern of behavior is transmitted and imposed within
a youth society ... on the other hand, youth sub-
culture is necessarily a more segmental part of the
individual's life than the more common types of
subculture. In addition, a suspicion is justified
that youth subculture is frequently adopted rit-
ualistically, so that it does not penetrate to the
private convictions of its adherents." (p. 169)

Both views -- that the peer group is exclusive and overpowering
or trivial and superficial -~ need qualification: clearly, the
extent of peer-group influence varies under different conditions and
for different areas of adolescent behavior. Although the evidence is
inconsistent, variations in the extent of peer-group influence have
been studied for boys and girls, different social-class groups,
different age groups, and for schools of different and geographic
location. Campbell's (1964) view that the peer group has stronger
effects for girls than for boys is endorsed by some studies (e.g8.,
Anastasi and Miller, 1949; Ausubel, 1954) and contradicted by others
(e.g., Douvan and Adelson, 1966; Tuma and Livson, 1960), Some studies
(e.g., Ausubel, 1954; Douvan and Adelson, 1966; Jones, 1958; Maas,
1954; Purnell, 1966; Stone and Church, 1957) claim that middle-class
adolescents are more peer oriented than lower-class adolescents,
yet other investigators (e.g., Campbell, 1964) contest this position.
Peer influence pPresumably increases from freshman to senior year in
high school (e.g., Douvan and Adelson, 1966; McDill and Coleman, 1965;
Parsons, 1942), and presumably is greater for adolescents whose fathers
are absent from the home (Hetherington, 1966), The variations in
extent of peer influence have also been investigated for high schools
of different size (e.g., Barker and Gump, 1964), and for adolescents
from rural areas, small towns, and larger cities (Coleman, 1961),
Finally, the extent of peer influence varies for different areas of
adolescent behavior; these studies will be discussed further in our
analysis of the relative impact of parents and peers.

4, Effects upon intellectual activities:

Many studies indicate that peer-group influence is
deleterious to the educational and intellectual gonals of the school
and adult society., Coleman (1961) cites a variety of evidence to

suggest that the value system of adolescents is strongly non-intellectual,

if not in some respects, anti-intellectual, Tannenbaum (1962) notes
that the brilliant student is an exceptionally prominent target for
teen-age pressures to conform to certain behaviors and values, fercing

him to deliberately mask his talent to relieve these pressures. Braham
(1965) cites studies which show that the ad
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an intellectually negative setting rather than an intellectually
nuturing one. Douvan and Gold (1966) state the similar conclusion
that the dominant peer-value system in Americai: high schools is
anti-intellectual and that studies of high schools reveal the low
value high school students attach to the scholarly image and the
difficulty bright and competent students face in accepting the
image as their own. Smith (1962) also agrees that adolescent
cliques ",.. set up norms contrary to those of school. These

are generally deterrents to academic achievement, diverting inter-
ests into athletics and social activities," (p. 79) Boocock
(1966), surveying these and other studies on peer-group influence
on student performance, concludes that the student's peer-group
has a powerful influence upon his attitudes toward and behavior

in school, often working at variance with the learning-achievement
goals of the school.

Several studies (e.g., Coleman, 1961; Gordon, 1957; Remmers
and Radler, 1957; Tannenbaum, 1962) point to one consequence of the
anti-intellectual atmosphere of the adolescent subculture: the
need to dissimulate in order to hide or mask intellectual accomplish-
ment., Douvan and Gold (1966) conclude that, while adolescents will
not necessarily punish academic achievement directly, they favor a
kind of application to the job of student which is neither too diligent
nor too compliant.

As has been true of almost every observation made about the
operaticn of the adolescent subculture, once again there are
dissenters to the non-intellectual or anti-intellectual character-
ization of the adolescent group (e.g., Campbell, 1964; Peck and
Gallani, 1962)., For example, Turner (1964) states that his findings

"... belie an effective youth conspiracy against academic excellence."
(p. 169)

5. Effects upon educational glans and aspirations:

It would appear that a direct transition should exist
between the topics of intellectualism and educational aspirations
among adolescents, with the supposition being that a strong positive
relationship operates between the two, McDill and Coleman (1963)

found, however, no such positive relationship, which they explained
as follows:

Whatever the association that adults see between college
and intellectualism, the adolescents who are at the centexr
of their high school social systems see the two as quite
distinct entities: college containing the promise of
adult status, but intellectualism carrying the connotations
of acquiesence and subordination to adults,
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Nonetheless, the strong effect of the peer group on intellectual
activities reappears in the studies which consider educational plans
and aspirations (e.g., Alexander and Campbell, 1964; Boyle, 1966;
Coleman, 1961; McDill and Coleman, 1965; McDill, Meyers, and Rigsby,
1966; Michael, 1961; Simpson, 1962; Wilson, 1959). Herriott's (1963)
finding is typical, that a strong independent relationship exists
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between level of educational aspiration and the expectation per-
ceived from a friend of the same age.
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In addition, McDill and Coleman (1965) report that from the
freshman to the senior year in high school, the contribution of
peer influence and status to variation in college plans increases

for both sexes; however, this increase is greater for boys than for
girls,

"
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Once again, dissenting findings appear, Haller and Butterworth
(1960) found no conclusive evidence that peer interaction affects
level of educational and vocational aspiration. Similarly, Turner

(1964) reports no clear relationships between peer-group effects and
ambition,
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6. Other effects of peer-group influence:

The most frequent discussions of peer-group influence
describe its function as a frame of reference for emancipation from
the family, the achievement of independent status, and the development
of a differentiated sense of identity (e.g., Ausubel, 1954, Campbell,
1964; Muus, 1962; Phelps and Horrocks, 1958; Schmuck and Lohman, 1965;
Sherif and Cantril, 1947), Almost as frequent are discussions of peer-
group effects upon the adolescents' self-concept (Rivlin, 1959;
Rosenberg, 1965; Sherif and Sherif, 1964, 1965a, b) and the develop-
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; ?ﬂ ment of appropriate sex roles (e.g., Schwartz and Merten, 1967;

f'Qj' Smith, 1962), Schmuck and Lohman (1965) review the studies which

% indicate that the adolescent period is especially conducive to peer

- influence upon personality development.

; L In addition the peer group also has been shown to display strong

1 S effects upon the adolescents' religious .beliefs (Rosen, 1965), political
i.@j ideology (e.g., Schiff, 1964; Solomon and Fishman, 1964; Wilson, 1959),
7 and moral development (Kohlberg, in press). Since the peer-group

influence upon less serious issues of taste, preferences, and manners
e has been documented amply, almost the entire gamut of possible behavioral
;1J effects of the peer group upon the adolescent has some empirical con-

F firmation. Of course, this documentation exists in scattered and un-
related studies, leaving unresolved the questions of which areas of
behavior or attitude are most affected by peer influence and how these

- effects compare with the simultaneous impacts of other socialization
forces,
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I‘ B. Cross-cultural studies of peer-group influences: |

There is no scarcity of cross-cultural studies of adolescence 1
- (cf., Grinder and Englund, 1966; Havighurst, 1963); however, very few ?
i cross-cultural studies compare societies for the peer-groups' influence ;
. upon the adolescents' attitudes, values, preferences, and aspirations.

i Cross-cultural analyses of adolescence include studies of
i attitudes (e.g., Barge, 1964; Lambert and Klinzberg, 1967; Peck
and Guerrero, 1962; Stoodley, 1957), personality (e.g., Becker and
1- Carroll, 1962; Havighurst et al., 1965), educational performance
I (Foshay, Thorndike, Hotyat, Pidgeon, and Walker, 1962; Husen, 1967),
: suicide (Iga, 1961), "ego-ideal" (Wheeler, 1961), internalization of
norms of acceptable social conduct (Boehm, 1957; Bronfenbrenner,
Devereux, Suci, and Rogers, 1966), perception of the teacher (AndersonH
Anderson, Cohen, and Nutt, 1959), anticipated post-high school problems
(Remmers, 1962), political ideology (e.g., Converse and Dupeaux, 1962;
i Hess, 1963), effects of child socialization (Devereux, 1965, 1966;
Whiting and Child, 1953), the norms of behavior which adolescents
consider appropriate in responding to persons perceived as possessing +
certain objectional characteristics (Triandis and Triandis, 1962; }
1
4

Triandis, Davis and Takezawa, 1965), and the adolescent reballion
and alienation from adult society as well as the various forms of
social control of adolescent nonconformity (Bronfenbrenner, 1962;
Fukami, 1961; Hsu, Watrous and Lord, 1960/61; Lifton, 1962; Mays,
1961, 1965; Murphy, 1963; Rabin, 1961).

A topic which has received attention in several cross-cultural
stuies is the adolescents’ occupational plans and preferences.
Unfortunately, these studies do not allow comparison and generalization
since their samples were so diverse. Kanungo (1960) worked in India
and America, Katz {1962) in Australie and Great Britain, Tyler and
Sundberg in Holland and America, Smith, Ramsey and Castillo (1963)
in Japan, the Phillipines, and America. Ausubel (1961) studied
Maori and European youth in New Zealand, and Lamber: and Klineberg
(1963, 1967) studied adolescents in eleven countries, including
Turkey, Germany, Japan, and Lebanon. In general, occupational choice
among adolescents in all countries becomes more realistic with increasing
age, but other generalizations are difficult to extract.

Several writers {e.g., Campbell, 1964) have suggested that peer
influence plays a larger role in the United States than in certain
other cultures, although the evidence for this is weak. Hsu, Watrous,
and Lozd (1960/61) interpret their data on Chinese youths in Hawaii
and American youths in Chicago as reflecting greater peer effects in
the United States, and Maslow and Diaz-Guerrero (1960) interpret
Mexican-American differences in the same manner., However, no rigorous
expirical evidence has accumulated on this topic as yet.
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To summarize the results of both single-culture and cross-culture
studies of peer group influences, most investigators agree that
adolescent subcultures indeed do exist, in one form or another, as
distinct entities and that their effects upon adolescents are both
powerful and diverse. Proposed explanations of the sources of adoles-
cent subcultures are speculative and appear in all shapes and sizes,
ranging from dynamics based upon "contraculture" to "being in the
same boat," A mincrity of researchers believe that adolescent subcultures
are a myth, and that, since they do not exist, searches for their sources
and the nature and extent of their influence are meaningless. The
scattered cross-cultural studies on peer-group influence have not
illuminated the operation of multiple reference groups upon the adoles-
cents or the manner in which these multiple loyalties affect different
domains of adolescent behavior,

Iy, Family Influences upon Adolescents:

Most studies of the family have focused upon intra-family
interactions, ignoring the simultaneous operation of other socializing
forces, Since the literature on these intra-family influences upon
adolescent development is so extensive and since the major focus of
this study is upon the simultaneous 